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Abstract

This study aimed to analyze the struggles teachers face in teaching Araling Panlipunan through
blended learning during the School Year 2022-2023. Respondents included 34 teachers from St.
John’s Wort Montessori School. The instrument's reliability was validated using Cronbach's
alpha with 30 dry-run respondents from the Canlaon City Division. Data analysis involved
descriptive and comparative methods, using frequency, percentage, mean, and Mann-Whitney U
test. Results indicated that 52.9% of respondents were 36 and above, 64.7% were married, and
61.8% had attended multiple training sessions. Teachers experienced significant difficulties
selecting student tasks, ensuring exam material reflected daily lessons, and evaluating learning
resources. These difficulties persisted across age, civil status, and training groups, with no
significant differences found. The findings call for developing a targeted capability-building plan
to address these challenges.

Keywords: Araling Panlipunan, blended learning modality, content knowledge and
pedagogy, learning resources, online and offline assessment, and teacher difficulties.

Introduction
Nature of the Problem

Blended learning, which combines traditional classroom instruction with online learning
activities, has become increasingly prevalent, especially in response to the COVID-19 pandemic.
However, this modality presents unique challenges for teachers, particularly those teaching
subjects like Araling Panlipunan (Social Studies) that require extensive interaction and critical
thinking. The Department of Education (DepEd) in the Philippines has mandated blended
learning modalities in certain circumstances, extending beyond November 2, 2022, for some
public schools unable to comply with the five-day in-person classes. Despite its benefits, blended
learning imposes significant difficulties on teachers, such as managing technical issues,
evaluating student learning accurately, and selecting appropriate learning resources.

It is common knowledge that teaching Araling Panlipunan (Social Studies) under a
blended learning modality presents many challenges for teachers and administrators alike
(Gonzaga, 2019). Technology access and digital literacy among teachers and learners stand out
among them. Not all students can access the devices needed for a blended learning model. Added
to that is internet connectivity. The unreliable, intermittent internet connection can hinder both
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synchronous and asynchronous learning. Another pressing concern is digital literacy. In the
words of Falloon (2020), teachers and students may need more skills to effectively use digital
tools and platforms under blended learning modality. Let's bring student engagement and
participation into the picture during these trying times of the pandemic. We can only imagine the
struggles teachers experience in keeping students engaged through a screen rather than in a
physical classroom. Simply put, the challenges are almost without limits.

Current State of Knowledge

Existing literature indicates that teachers encounter several difficulties in blended
learning environments. Technical difficulties, such as poor internet connectivity and inadequate
software or hardware, can disrupt learning. Assessment and evaluation become more complex,
requiring diverse tools to gauge student understanding effectively. Additionally, teachers must
navigate the selection and application of learning resources that align with blended learning
objectives. These challenges necessitate new teaching strategies, effective use of technology, and
consistent communication with students and parents.

This brings us to the community and parental support needed by this new teaching
modality during the pandemic. Teachers cannot just use a blended learning modality alone;
parental involvement is essential for its success (Tong et al., 2022). Parents have critical roles to
play in the learning process at home to support their children. Community resources are needed
in times when students have limited access to technology. There may be a need for appropriate,
high-quality digital resources tailored to the Araling Panlipunan curriculum. Limited technical
support can make it difficult for teachers to resolve technical issues promptly.

Theoretical Underpinnings

This study is anchored in several educational theories and frameworks that guide blended
learning. The Community of Inquiry (Col) Model emphasizes creating social, cognitive, and
teaching presence in online learning environments. The Conversational Framework highlights
the importance of dialogue and interaction between learners and instructors. The Technological
Pedagogical Content Knowledge (TPCK) Framework integrates technology, pedagogy, and
content knowledge to enhance teaching effectiveness. Furthermore, the Universal Design for
Learning (UDL) framework advocates for flexible learning environments that cater to diverse
student needs. These theoretical underpinnings provide a foundation for understanding teachers'
difficulties and developing strategies to address them.

Objectives

This study aimed to determine the difficulties teachers experience in teaching Araling
Panlipunan through blended learning during the School Year 2022-2023. Specifically, it sought
to determine 1) the difficulties teachers face in content knowledge and pedagogy, online and
offline assessment, and learning resources and 2) if there is a significant difference in the
difficulties encountered by Araling Panlipunan Teachers when analyzed by respondents’
demographics.
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Methodology

The study's methodology-related components, such as the research design, respondents,
research instrument, data collection process, and ethical issues, are described in this particular
section.

Research Design

This study employed a descriptive research design to identify the difficulties faced by
teachers in teaching Araling Panlipunan within a blended learning modality at District 2 of the
Antipolo Division for the School Year 2022-2023. Descriptive research involves collecting and
describing events, organizing, tabulating, depicting, and interpreting data (Shuttleworth, 2014).
This design was chosen to gather factual information, assess the current state of teaching
challenges, and form the basis for developing a capacity-building plan.

Respondents

The respondents of this study were 34 teachers from District 2-A of Antipolo, Rizal.
These teachers were purposively selected to provide insights into the difficulties encountered in
teaching Araling Panlipunan through a blended learning modality.

Procedures for Data Collection

The data collection involved several steps to ensure thorough and ethical information
gathering. The researcher first sought and obtained approval from the Thesis Committee of the
School of Graduate Studies of STI West Negros University. Following this, permission was
secured from the district supervisor and school heads to conduct the study and distribute the
questionnaires. A researcher-made questionnaire was used, consisting of two main parts: 1) The
personal profile of the respondents, covering age, civil status, educational attainment, and
training attended in Araling Panlipunan; and 2) A set of 30 questions addressing teachers'
difficulties in teaching Araling Panlipunan in a blended learning modality, focusing on content
knowledge and pedagogy, online and offline assessment, and learning resources. The researcher
personally distributed and collected the questionnaires to ensure proper handling and accuracy.

Data Analysis and Statistical Treatment

Objective 1 used the descriptive analytical scheme and mean as a statistical tool to
determine teachers' difficulties in Aralaing Panlipunan based on content knowledge and
pedagogy, online and offline assessment, and learning resources. Objective 2 used the
comparative analytical scheme and Mann-Whitney U test to determine teachers' difficulties with
the same subject based on demographics.
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Ethical Considerations

Ethical considerations were meticulously integrated into the study to protect and respect
all participants. Participation was voluntary, ensuring no coercion influenced the teachers'
decision to engage in the research. Informed consent was obtained by thoroughly explaining the
study's purpose, procedures, and potential risks, allowing participants to make well-informed
decisions. The study was designed to minimize any risk of harm, both physical and
psychological, with clear communication of any potential risks and steps taken to mitigate them.
Confidentiality was strictly maintained, ensuring that personal information and responses were
securely handled and accessible only to the research team. Additionally, anonymity was
preserved by using codes instead of names, allowing participants to remain unidentified even to
the researchers, and participants were free to withdraw from the study at any time without
repercussions. These ethical measures ensured that all participants' rights, dignity, and well-
being were upheld throughout the research process.

Results and Discussion

This section presents the data gathered that were further treated, presented, analyzed, and
interpreted to carry out the objectives of this study.

Difficulties of Teachers in Araling Panlipunan under Blended Learning Modality (BLM)

Table 1
Difficulties of Teachers in Teaching Araling Panlipunan under BLM in Content Knowledge and
Pedagogy
Items Mean Interpretation
As a teacher, 1 find difficulties in...
1. Anticipating student challenges, misconceptions, partial
misconceptions, alternate conceptions, strengths, interests, 3.70  High Level
capabilities, and background knowledge.
2. Evaluating student ideas evident in work, talk, actions, and
interactions.
3. Explaining concepts, procedures, representations, models,
examples, definitions, and hypotheses.
4. Creating and adapting resources for instruction (examples,
models, representations, explanations, definitions, hypotheses, 3.61 High Level
procedures).
5. Evaluating and selecting resources for instruction (examples,
models, representations, explanations, definitions, hypotheses, 3.35 Moderate Level
procedures).
6. Developing questions, activities, tasks, and problems to elicit
student thinking.
7. Evaluating and selecting student tasks (questions, tasks,
problems) to elicit student thinking.
8. Doing the work of the student curriculum. 4.02  High Level
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9. Doing the work that will be demanded of the students as part
of the intended curriculum.

10. Antlclpatmg student 1nt§rest and motivation around 361  High Level
particular content and practices.

Mean 3.77 High Level

3.82  High Level

Table 1 summarizes the analysis of the difficulties teachers face in Aralaing Panlipunan
under BLM in terms of content knowledge and pedagogy, with an overall mean of 3.77,
interpreted as a high level. This means that most teachers find it difficult to select learning
activities and tasks in blended learning instruction to elicit the actual critical thinking of the
learners. Some Araling Panlipunan teachers still adapt to the blended learning modality. Hence,
not all of them can perform perfectly. Designing learning activities and tasks is difficult,
especially if the teacher is new to the service and has less training in blended instruction. Various
unique and critical parts need to be considered in designing blended learning activities. These
serve as a guide for instruction and contain details of what a teacher and learners will do to meet
the required learning competencies.

Roszak and Kotodziejczak (2018) corroborated this finding when they concluded that
selecting blended learning activities and tasks requires constant adaptation of teaching. In
addition, not all teachers think about the design of blended learning in the same way, and
findings show that most teachers are led by practical considerations rather than attending to
individual students' needs. Addressing this issue may be done through peer dialogue to dispel
anxieties, share challenges and solutions, and better reach a shared vision. Also supporting the
finding are Nilson and Goodson (2018), who reported that teachers new to distance and blended
learning may feel unprepared to facilitate teaching and, thus, need support in technical,
pedagogical, and time management. Instruction heavily relies on technology, leaving the teachers
not fully prepared and lack of competence.

Table 2
Difficulties of Teachers in Araling Panlipunan under BLM in Online and Offline Assessment
Items Mean Interpretation
As a teacher, 1 find difficulties in...
1. offering formative and summative assessments. 341 Moderate
' Level
2. ensuring that everyone in the class thoroughly comprehends 341 Moderate
the lesson, carefully review it. ' Level
3. giving advice before the test. 3.76  High Level
4. after the test, go over the question. 3.67  High Level
Z).(;)rfl‘lf.ering guidance to students who performed poorly on the 385  High Level
6. enabling those who missed exams for legitimate reasons to Moderate
3.41
retake them. Level
7. constructing learner profiles from exam results. 3.79  High Level
8. determining the learners' progress. 3.50  High Level
9. creating tests to measure higher-order thinking abilities. 3.55 High Level
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10: making sure the material for the exam came from the actual 3.94  High Level
daily lessons.

Mean 3.63  High Level

Table 1 summarizes the result of the analysis of the difficulties teachers face in Aralaing
Panlipunan under the BLM in terms of online and offline assessments with an overall mean of
3.63, interpreted to mean high level. This finding implies that the majority of the teachers needed
help to prepare assessment activities that were taken from actual daily lessons. The reason is that
some lessons are solely for face-to-face instruction, which may not apply to blended learning
instruction. Same for designing exams wherein some exams may not be applicable for blended
learning but for face-to-face instruction alone. Hence, Araling Panplipunan teachers exerted
extra time and effort to formulate blended learning assessment activities.

Canales (2020) supports this finding when he reported that assessment of learning in
blended instruction places a challenge for teachers in determining the actual learning of the
learner considering that they have limited interaction and thus the teacher cannot see the actual
situation compared to a full face-to-face setting. Teachers find it difficult to develop new
alternative and varied approaches to monitor children's learning during the COVID crisis. In
addition, the result is supported by DepEd Order No. 08, s. 2015, wherein learners must be
assessed through various processes and measures appropriate to and congruent with the learning
competencies defined in the K to 12 curriculum. These processes and measures may be used for
formative and summative assessments with different goals. Learners may be assessed
individually and collaboratively.

Table 3
Difficulties of Teachers in Araling Panlipunan under BLM in Learning Resources
Items Mean Interpretation

As a teacher, 1 find difficulties in...

1. selecting resources that will enrich and support the
curriculum.

2. taking into consideration the diversity of interests and
perspectives and the variety of abilities.

3.76  High Level

3.67 High Level

3. learning styles and maturity levels of the learners served. 3.58 High Level
4. selecting resources that positively and accurately reflect 341 Moderate
diverse perspectives on controversial issues. ’ Level

5. ensuring that learners have an opportunity to develop, and
under guidance.
6. practicing critical analysis and the ability to make informed 361

3.50  High Level

judgments in their daily lives. High Level
7. assuring a comprehensive collection appropriate to the school

comrpumty by considering t.hé appropriateness of placmg o 361  High Level
principle above personal opinion and reason above prejudice in

the selection of specific resources.

8. Selecting criteria should be considered to evaluate learning 388  High Level

resources chosen for classroom use.
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9. choosing criteria should be considered to evaluate gift 344 Moderate
materials. ' Level

10. p'romotmg hands-on activities and an applied approach to 350 High Level
learning.

Mean 3.60 High Level

Table 3 offers a glimpse of the difficulties teachers face in Aralaing Panlipunan under the
BLM regarding learning resources with an overall mean of 3.60, also interpreted to mean high
level. This implies that most of the teachers are having difficulty in selecting and choosing
teaching-learning resources for blended classroom use. This is because the teachers must also
consider various unique and critical parts and content of the learning resources if they meet the
required learning competencies. Hence, this added stress to some teachers, who needed to design
and formulate new teaching-learning resources that fit the current learning environment of the
learners.

The results relate to that of Jayaram and Dorababu (2015), who reported that the success
and effectiveness of blended instruction largely depend on learning resources. Hence, special
care needs to be taken to ensure academic standards while preparing the course material. Those
who are working or intend to work in the distance education system, and also those who want to
know how to develop printed learning modules for distance learners and how to revise those
materials periodically, should be familiar with all the important terms relevant to the process of
distance learning. In addition, the result is also supported by the claim of Yeban (2020), wherein
the researcher concluded that teachers should re-orient their practices toward designing teaching
learning resources that challenge students to explore the discovery and application of existing
knowledge and pursue solutions to real-life challenges that learners experience and will
experience. The new role of the teacher is to guide the learners on available learning resources
students can use and learn from.

Difficulties of Teachers in Araling Panlipunan under BLM when Grouped by Selected
Constructs and Demographics

Table 4
Difficulties of Teachers in Teaching Araling Panlipunan under BLM in Content Knowledge and
Pedagogy when Grouped by Age

Younger Older
Items Mea Mea
n Interpretation n Interpretation
I have difficulties in...
1. Anticipating student challenges,
misconceptions, partial
misconceptions, alternate 3.56  High Level 3.83  High Level

conceptions, strengths, interests,
capabilities, and background
knowledge.
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2. Evaluating student ideas evident

in work, talk, actions, and 4.06  High Level 3.94 High Level
interactions.

3. Explaining concepts, procedures,

representations, models, examples, 3.68  High Level 3.94 High Level

definitions, and hypotheses.

4. Creating and adapting resources

for instruction (examples, models,

representations, explanations, 3.75  High Level 3.5 High Level
definitions, hypotheses,

procedures).

5. Evaluating and selecting

resources for instruction (examples,

models, representations, 3.43 Moderate Level 3.27
explanations, definitions,

hypotheses, procedures).

6. Developing questions, activities,

tasks, and problems to elicit student 3.68  High Level 3.72  High Level
thinking.

7. Evaluating and selecting student

tasks (questions, tasks, problems) to 4.18  High Level 4 High Level
elicit student thinking.

8. Doing the work of the student
curriculum.

9. Doing the work that will be
demanded of the students as part of 3.75  High Level 3.88 High Level
the intended curriculum.

10. » Anticipating student interest

and motivation around particular 3.5 High Level 3.72  High Level
content and practices.

Mean 3.77  High Level 3.77 High Level

Moderate
Level

4.12  High Level 3.94 High Level

Table 4 illustrates the analysis of teachers' difficulties in Araling Panlipunan through
BLM in content knowledge and pedagogy based on age groupings. Both young and senior
teachers had an identical mean score of 3.77, interpreted to mean a high level of difficulty.
This result means that regardless of age, teachers experienced the same difficulty in the blended
learning modality, particularly in evaluating and selecting student tasks to elicit student thinking.
Most of them need help with the strategies they should employ in blended learning instruction
that will improve the learners' critical thinking skills. The result is supported by the findings of
Ramos et al. (2020), who state that designing and creating blended content is not easy. It requires
expertise and a deep understanding of how to curate the digital content available on the internet.

Table 5 summarizes the analysis of teachers' difficulties in Araling Panlipunan through BLM in
content knowledge and pedagogy based on groupings by civil status.
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Table 5

Difficulties of Teachers in Araling Panlipunan under BLM in Content Knowledge and Pedagogy

when Grouped by Civil Status

Items

Single
Mea
n

Interpretation

Married

Mea
n

Interpretation

1 have difficulties in...

1. Anticipating student challenges,
misconceptions, partial
misconceptions, alternate
conceptions, strengths, interests,
capabilities, and background
knowledge.

2. Evaluating student ideas evident
in work, talk, actions, and
interactions.

3. Explaining concepts, procedures,
representations, models, examples,
definitions, and hypotheses.

4. Creating and adapting resources
for instruction (examples, models,
representations, explanations,

definitions, hypotheses, procedures).

5. Evaluating and selecting
resources for instruction (examples,
models, representations,
explanations, definitions,
hypotheses, procedures).

6. Developing questions, activities,
tasks, and problems to elicit student
thinking.

7. Evaluating and selecting student
tasks (questions, tasks, problems) to
elicit student thinking.

8. Doing the work of the student
curriculum.

9. Doing the work that will be
demanded of the students as part of
the intended curriculum.

10. « Anticipating student interest
and motivation around particular
content and practices.

Mean

3.5

4.16

3.83

3.75

3.25

3.58

4.16

4.08

3.83

3.5

3.76

High Level

High Level

High Level

High Level

Moderate
Level

High Level

High Level

High Level

High Level

High Level

High Level

3.81

3.90

3.81

3.54

3.40

3.77

4.04

3.81

3.68

3.78

High Level

High Level

High Level

High Level

Moderate
Level

High Level

High Level

High Level

High Level

High Level

High Level
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The single group got a mean of 3.76 while the married group got 3.78, all interpreted to
mean a high level of difficulty. Ramos et al. (2020) support these findings in their paper, which
says designing and creating blended content takes work. It requires expertise and a deep
understanding of how to curate the digital content available on the internet.

Table 6
Difficulties of Teachers in Araling Panlipunan under BLM in Content Knowledge and Pedagogy
when Grouped by Training Attended

Few Many
Items Mea Interpretatio Mea
n n n Interpretation

1 have difficulties in...

1. Anticipating student challenges,
misconceptions, partial
misconceptions, alternate
conceptions, strengths, interests,
capabilities, and background
knowledge.

2. Evaluating student ideas evident in
work, talk, actions, and interactions.
3. Explaining concepts, procedures,
representations, models, examples, 3.84 High Level 3.80 High Level
definitions, and hypotheses.

4. Creating and adapting resources

for instruct.ion (examples., models, 3.84  High Level 347 Moderate
representations, explanations, Level
definitions, hypotheses, procedures).

5. Evaluating and selecting resources

for instruct.ion (examples‘, models, 3.53  High Level 323 Moderate
representations, explanations, Level
definitions, hypotheses, procedures).

6. Developing questions, activities,

tasks, and problems to elicit student ~ 3.84  High Level 3.61 High Level
thinking.

7. Evaluating and selecting student

tasks (questions, tasks, problems) to  4.15 High Level 4.04 High Level
elicit student thinking.

8. Doing the work of the student
curriculum.

9. Doing the work that will be
demanded of the students as part of 3.61 High Level 3.95 High Level
the intended curriculum.

3.53 High Level 3.80 High Level

4.07 High Level 3.95 High Level

4.23  High Level 3.90 High Level
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10. » Anticipating student interest and

motivation around particular content ~ 3.46 Moderate 3.71  High Level
: Level

and practices.

Mean 3.81 High Level 3.75 High Level

Table 6 illustrates the analysis of teachers' difficulties in Araling Panlipunan through
BLM in content knowledge and pedagogy based on groupings by training attended. The group
with few trainings got an overall mean of 3.81 while those with more training got 3.75, all
interpreted to mean a high level of difficulties. The result implies that most of the teachers with
fewer trainings attended had experienced difficulties when innovating the curriculum to satisfy
the educational needs of the learners through blended learning instruction. Meanwhile, teachers
who attended many training sessions needed help in selecting and evaluating students' learning
tasks to elicit students' thinking. Most of the teachers are historically overworked and have very
tight schedules. Expecting a very high level of dedication from the teachers to innovate the
curriculum is unreasonable. The result is supported by the claims of Manalac (2020), who wrote
about how challenging it was to formulate different modules, especially if the teacher has no
training in creating quality learning materials.

Table 7
Difficulties of Teachers in Araling Panlipunan under BLM in Online and Offline Assessment
when Grouped by Age

Younger Older
Items Mea Interpretatio Mea
n n n Interpretation
I have difficulties in...
1. offering formative and summative Moderate Moderate
3.43 3.38
assessments. Level Level
2. ensuring that everyone in the class
thoroughly comprehends the lesson,  3.25 Moderate 3.55 High Level
. Level
carefully review it.
3. giving advice before the test. 3.87 High Level 3.66 High Level

4. after the test, go over the question. 3.56  High Level 377 High Level

5. offering guidance to students who
performed poorly on the exam.
6. enabling those who missed exams Moderate Moderate

for legitimate reasons to retake them. 3.37 Level 344 Level

7. constructing learner profiles from 393  High Level 3.66  High Level
exam results.

8. determining the learners' progress. 331 i/le(z]cgrate 3.66  High Level

3.93 High Level 3.77 High Level

9. creating tests to measure higher-

order thinking abilities, 3.62 High Level 3.50 High Level
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10. making sure the material for the

exam came from the actual daily 4.00 High Level 3.88 High Level
lessons.
Mean 3.63 High Level 3.63 High Level

Table 7 illustrates the analysis of teachers' difficulties in Araling Panlipunan through
BLM in online and offline assessments based on groupings by age. Both groups got an identical
mean score of 3.63, interpreted to mean a high level of difficulty. This result suggests that
regardless of age, teachers encountered the same level of difficulties in BLM, particularly in
ensuring the exam material came from the actual daily lessons. Designing assessment activities
that follow the Essential Learning Competencies (MELCs) was challenging since they are still
adapting to the blended learning modality. The result relates to that of Masaoay and Litao
(2021), wherein assessment is a process used to track learners' progress in terms of learning
standards and skills development in the 21st century. When appropriately implemented,
assessment tools and strategies can positively impact critical aspects of education reform that
allow a broader range of skills to be assessed instead of mere content recall. Performance-based
assessments require students to employ the knowledge and skills they have acquired by creating
a product or delivering a performance.

Table 8
Difficulties of Teachers in Araling Panlipunan under BLM in Online and Offline Assessment
when Grouped by Civil Status

Single Married
Items Mea Mea

n Interpretation n Interpretation
1 have difficulties in...
1. offerlpg formative and 341  Moderate Level 3.40 Moderate
summative assessments. Level
2. ensuring that everyone in the Moderate

class thoroughly comprehends the ~ 3.41  Moderate Level 3.40
lesson, carefully review it.

3. giving advice before the test. 391 High Level 3.68 High Level
4. after the test, go over the 333 Moderate Level 3.86 High Level
question.

5. offering guidance to students
who performed poorly on the exam.
6. enabling those who missed
exams for legitimate reasons to 3.33  Moderate Level 3.45
retake them.

7. constructing learner profiles from
exam results.

8. determining the learners'
progress.

9. creating tests to measure higher-
order thinking abilities.
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10. making sure the material for the

exam came from the actual daily 3.83  High Level 4.00 High Level
lessons.
Mean 3.55 High Level 3.67 High Level

Table 8 illustrates the analysis of teachers’ difficulties in Araling Panlipunan through
BLM in online and offline assessments based on groupings by civil status. The single group got a
mean of 3.55 while the married group got 3.67, all interpreted to mean a high level of difficulty.
The result entails that unmarried and married teachers experienced difficulties assessing learners'
performance. However, unmarried teachers find it difficult to profile the learners based on their
exam results. In contrast, married teachers put extra time and effort into making sure the material
for the exam comes for the actual daily lessons. This is because of the sudden change of learning
modality from modular distance learning to blended learning modality. Some of the teachers
were not fully prepared and had less teaching experience in blended instruction. Canales (2020)
corroborates this finding by concluding that assessment of learning in a blended learning
modality places a challenge for teachers in determining the actual learning of the learner,
considering that they have limited interaction and thus the teacher cannot see the actual situation
compared to a face-to-face setting. The teachers lack relevant resources at home, training, and
experience, particularly on digital learning platforms.

Table 9
Difficulties of Teachers in Araling Panlipunan under BLM in Online and Offline Assessment
when Grouped by Training Attended

Ttems Fewer More

Mean Interpretation Mean Interpretation
I have difficulties in...
I offering formative and summative 3.38 Moderate Level 3.42  Moderate Level
assessments.

2. ensuring that everyone in the class

thoroughly comprehends the lesson, 3.46 Moderate Level  3.38  Moderate Level
carefully review it.

3. giving advice prior to the test. 4.00 High Level 3.61  High Level

4. after the test, go over the question. 3.46 Moderate Level ~ 3.80  High Level

5. offering guidance to students who

performed poorly on the exam. 3.92 High Level 3.80  High Level

6. enab'h.ng those who missed exams 3.53 High Level 3.33  Moderate Level
for legitimate reasons to retake them.

7. constructing learner profiles from 400 High Level 3.66  High Level

exam results.
8. determining the learners' progress.  3.30 Moderate Level  3.61  High Level

9. creating tests to measure higher- . .
order thinking abilities. 3.61 High Level 3.52  High Level
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10. making sure the material for the

exam came from the actual daily 4.07 High Level 3.85  High Level
lessons.
Mean 3.67 High Level 3.60 High Level

Table 8 illustrates the analysis of teachers’ difficulties in Araling Panlipunan through
BLM in online and offline assessments based on groupings by training attended. The group with
fewer number of training got a mean of 3.55 while their counterparts with more training got 3.60,
all interpreted to mean a high level of difficulty. The result clearly shows that both teachers with
little and much training experienced the same level of difficulties in assessing learners'
performance, whether offline or online set-up. This is because the teachers need to re-design and
innovate the exams to suit the current blended learning instruction. Hence, some of the exams
they took were not taken from the actual daily lessons. Paren (2016) stressed that the only way
that the teacher is convinced that his learners have genuinely learned is to conduct an assessment.
Regardless of what system and instruments he employs, through thorough assessment, we can
discover what is learned and not, who learned and not, and which method is good and not.

Table 10
Difficulties of Teachers in Araling Panlipunan under BLM in Learning Resource Assessment
when Grouped by Age

Younger Older
Items Mea Mea

n Interpretation n Interpretation
I have difficulties in...
1. selecting resources that will . .
enrich and support the curriculum. 3.87  High Level 3.66 High Level
2. taking into consideration the
diversity of interests and . .
perspectives and the variety of 3.56  High Level 3.77 High Level
abilities.
3. learning styles and maturity . )
lovels of the learners served. 3.56  High Level 3.61 High Level
4. selecting resources that
pgs1t1vely and acpurately reflect 337  Moderate Level 3.44 Moderate
diverse perspectives on Level

controversial issues.

5. ensuring that learners have an
opportunity to develop, and under 3.37 Moderate Level 3.61 High Level
guidance.

6. practicing critical analysis and

the ability to make informed 3.56  High Level 3.66 High Level
judgments in their daily lives.

7. assuring a comprehensive
collection appropriate to the school
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community by considering the
appropriateness of placing principle
above personal opinion and reason
above prejudice in the selection of
specific resources.

8. Selecting criteria should be

considered to evaluate learning 3.75  High Level 4.00 High Level
resources chosen for classroom use.
9. choosing criteria should be Moderate
considered to evaluate gift 3.43  Moderate Level 3.44

) Level
materials.
10. promotlpg hands-on act1v1t1e§ 3.56  High Level 344 Moderate
and an applied approach to learning. Level
Mean 3.87 High Level 3.66 High Level

Table 10 illustrates the analysis of teachers’ difficulties in Araling Panlipunan through

BLM in learning resource assessment based on groupings by age. The younger group got a mean
of 3.87 while the senior counterparts got 3.66, all interpreted to mean a high level of difficulty.
The result shows that younger teachers are having difficulties in selecting appropriate learning
materials to enrich and support the curriculum for blended instruction. Most of the older teachers
were concerned with selecting appropriate criteria to evaluate learning resources for classroom
use. This is because not all teachers are well knowledgeable about blended learning instruction.
Some of them are still adapting to the learning modality. However, both groups of teachers make
sure that the learning materials are provided to the learners. Mozelius and Rydell (2017)
corroborate this result with their findings that first, teachers find the scarcity of documentation in
their virtual learning environment a problem when implementing extension modules.

Table 11
Difficulties of Teachers in Araling Panlipunan under BLM in Learning Resource Assessment
when Grouped by Civil Status

Single Married
Items Mea Mea

n Interpretation n Interpretation
I have difficulties in...
1. selecting resources that will . .
enrich and support the curriculum. 3.91  High Level 3.68  High Level
2. taking into consideration the
diversity of interests and . .
perspectives and the variety of 3.50  High Level 3.77 High Level
abilities.
3. learning styles and maturity .

3.33  Moderate Level 3.72  High Level
levels of the learners served.
4. selecting resources that 3.16 Moderate Level 3.54 High Level

positively and accurately reflect
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diverse perspectives on
controversial issues.

5. ensuring that learners have an
opportunity to develop, and under  3.16  Moderate Level 3.68 High Level
guidance.

6. practicing critical analysis and

the ability to make informed 3.50  High Level 3.68 High Level
judgments in their daily lives.

7. assuring a comprehensive

collection appropriate to the school

community by considering the

appropriateness of placing principle 3.66  High Level 3.59 High Level
above personal opinion and reason

above prejudice in the selection of

specific resources.

8. Selecting criteria should be

considered to evaluate learning 4.00 High Level 3.81 High Level
resources chosen for classroom use.
9. choosing criteria should be

considered to evaluate gift 3.58  High Level 3.36 Moderate

! Level
materials.
10. promoting hands-on activities 375  High Level 336 Moderate
and an applied approach to learning. Level
Mean 391 High Level 3.68 High Level

Table 11 illustrates the analysis of teachers’ difficulties in Araling Panlipunan through
BLM in learning resource assessments based on groupings by civil status. The single group got a
mean of 3.91, while the married counterparts got 3.68. As the pattern goes, all are interpreted to
mean a high level of difficulty. The result clearly shows that regardless of teachers' civil status,
they encountered the same level of difficulties with learning resources for blended learning
instruction, particularly in selecting appropriate criteria to be utilized for evaluating learning
resources for classroom use. Both group teachers are hoping that the head office will provide
standardized criteria for selecting learning materials for blended learning instruction. Mayasari
and Kemal (2020) reported that assessment and evaluation are part of the learning process,
which, as a whole, cannot be separated from teaching activities.

Table 12
Difficulties of Teachers in Araling Panlipunan under BLM in Learning Resources Assessment
when Grouped by Training Attended

Fewer More

It . .
ems Mean Interpretation Mean Interpretation

I have difficulties in...
1. selecting resources that will enrich
and support the curriculum.
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2. taking into consideration the diversity

of interests and perspectives and the 3.46 Moderate Level 3.80  High Level
variety of abilities.

3. learning styles and maturity levels of
the learners served.

4. selecting resources that positively
and accurately reflect diverse 3.23 Moderate Level 3.52  High Level
perspectives on controversial issues.

5. ensuring that learners have an

3.38 Moderate Level 3.71  High Level

opportunity to develop, and under 3.30 Moderate Level 3.61  High Level
guidance.

6. practicing critical analysis and the

ability to make informed judgments in ~ 3.53 High Level 3.66  High Level

their daily lives.

7. assuring a comprehensive collection
appropriate to the school community by
considering the appropriateness of
placing principle above personal
opinion and reason above prejudice in
the selection of specific resources.

8. Selecting criteria should be
considered to evaluate learning 3.84 High Level 3.90 High Level
resources chosen for classroom use.
9. choosing criteria should be
considered to evaluate gift materials.
10. prorpoting hands-on actiyities and 3.53 High Level 3.47  Moderate Level
an applied approach to learning.

Mean 3.84 High Level 3.71  High Level

3.84 High Level 3.47  Moderate Level

3.46 Moderate Level 3.42 Moderate Level

Table 12 summarizes the analysis of teachers’ difficulties in Araling Panlipunan through
BLM in learning resource assessments based on groupings by training attended. The group with
the smallest amount of relevant training got a mean of 3.84, while their counterparts with more
training got 3.71. As the pattern goes, all are interpreted to mean a high level of difficulty. The
result aligns with that of Malipot (2020), who wrote that the effectiveness of blended learning
depends on the teaching-learning resources. The ability to develop teaching-learning materials 1s
as important as the learner materials themselves because it greatly links to the objectives of any
education program. When teachers use uniform teaching material, they assume that all students
have the same learning styles and learning outcomes, which must not be the case because they
should account for inclusion and diversity in the classroom. In addition, Amuzu (2018) affirmed
in her study that the inability of the teacher to utilize appropriate teaching learning resources to
teach certain concepts would negatively affect the student in the subject.

Comparative Analysis in the Level of Difficulties of Teachers in Araling Panlipunan under
BLM based on Selected Constructs and Demographics
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Table 13
Difference in the Level of Difficulties of Teachers in Teaching Araling Panlipunan under BLM in
Content Knowledge and Pedagogy when Grouped by Demographics

Mean Mann p- Sig.
Demographics Category N Rank :J’Vhltney value level Interpretation
Younger 16 16.22 Not

A 123.500 0.475 o

£° Older 18 18.64 05 Significant

. Single 12 16.08 ' Not
Civil Status Married » 1827 115.000 0.536 Significant
Trainings Lower 13 17.35 Not
Attended Higher 21 17.60 134.5000.943 0.05 Significant

Table 13 compares the level of difficulties Araling Panlipunan teachers experienced
under the BLM based on content knowledge and pedagogy and groupings by selected constructs
and demographics. The data gathered showed no significant difference in teacher's level of
difficulties after obtaining p-values of 0.475 for age, 0.536 for civil status, and 0.943 for training
attended. Suegay (2022) corroborates this finding by that says regardless of the respondent's
differences in personal profiles, they have experienced similar challenges in BLM.

Table 14
Difference in the Level of Difficulties of Teachers in Araling Panlipunan under BLM in Online
and Offline Assessments when Grouped by Demographics

Mean Mann p- Sig.
Demographics Category N Rank ghltney value level Interpretation
Younger 16  17.78 Not
139. . o
Age Older 18  17.25 39500 0.875 Significant
Single 12 16.71 0.05 Not
.. . 0
Civil Status Married ”  17.93 122.500 0.729 Significant
Trainings Lower 13 18.85 Not
Attended Higher 21 16.67 119.0000.5310.05 Significant

Table 14 compares the level of difficulties Araling Panlipunan teachers experienced
under the BLM based on online and offline assessments and groupings by selected constructs
and demographics. The data gathered showed no significant difference in teacher’s level of
difficulties after obtaining p-values of 0.875 for age, 0.729 for civil status, and 0.531 for training
attended. Velonta (2023) supported this finding when she reported no significant difference in
the level of difficulties encountered by teachers in conducting learning assessments regardless of
their age, civil status, length of service, and family income.
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Table 15
Difference in the Level of Difficulties of Teachers in Araling Panlipunan under BLM in Learning
Resources when Grouped by Demographics

Mann

. Mean . p- Sig. .
Demographics Category N Rank ghltney value level Interpretation
Younger 16 16.94 Not
A 135.000 0.755 o
ge Older 18 18.00 Significant
Single 12 16.75 005 Not
.. . 0
Civil Status Married » 1791 123.000 0.745 Significant
Trainings Lower 13 18.85 Not
Attended Higher 21 16.67 128.500 0776 0.05 Significant

Table 16 compares the level of difficulties Araling Panlipunan teachers experienced
under the BLM based on learning resources and groupings by selected constructs and
demographics. The data gathered showed no significant difference in teacher’s level of
difficulties after obtaining p-values of 0.755 for age, 0.745 for civil status, and 0.776 for training
attended. Pardillo (2021) corroborates this result when she reported no significant difference in
the development of learning resources when the teachers were grouped according to their profile
variables.

Conclusion

In general, this paper has provided evidence that teachers were struggling with several
key aspects of effective teaching practice. Making sure that exam materials align with the actual
daily lessons is a challenge in online and offline assessment. Addressing these challenges
involves a combination of curriculum planning, professional development, collaboration among
educators, and effective use of assessment tools. Meanwhile, ensuring alignment requires
intentional effort to integrate learning objectives, instructional strategies, and assessment
practices cohesively. Lastly, selecting appropriate criteria to evaluate learning resources chosen
for classroom use is a difficulty in of learning resources. It is common knowledge that when
teachers struggle to select appropriate criteria to evaluate learning resources for classroom use, it
indicates several potential challenges related to the selection and utilization of educational
materials. Finally, the lack of significant difference in the difficulty teachers face in teaching
Araling Panlipunan suggests that their struggles with the said subject are widespread and
consistent across various demographic and professional backgrounds. The findings of this paper
call for systemic improvements and more effective, relevant professional development for all
teachers. They also provide valuable insights for improving the effectiveness of teaching Araling
Panlipunan in a blended learning environment.

This work is licensed under a Creative Commons Attribution 4.0 International License


http://creativecommons.org/licenses/by/4.0/

Difficulties of Teachers in Araling Panlipunan Under Blended Learning Modality w
DOI: https://doi.org/10.56738/issn29603986.ge02024.5.86 e Caca Patacters
1N 2960-3986 i

GEO Academic Journal Vol. 5 No. 1 — 2024 series
References

Al-Fraihat, D., Joy, M., & Sinclair, J. (2020). Evaluating E-learning systems success: An
empirical study. Computers in Human Behavior, 102, 67-86.

Amuzu, E. (2018). The impact of teaching-learning resources on student performance. African
Educational Review, 10(2), 145-158.

Andoh-Arthur, J. (2019). Gatekeepers in qualitative research. SAGE Research Methods.
doi:10.4135/9781526421036846157

Arifin, S. R. M. (2018). Ethical considerations in qualitative study. International Journal of Care
Scholars, 1(2), 30-33. https://journals.iium.edu.my/ijcs/index.php/ijcs/article/view/82

Arrieta, M. 1., et al. (2017). Capacity building plans for public health preparation. Journal of
Public Health Management and Practice, 23(4), 345-352.

Azaro, E. G. (2014). Pedagogical challenges in the modern classroom. Contemporary
Educational Psychology, 39(3), 189-204.

Bao, W. (2020). Blended learning in higher education: A research synthesis. Educational
Research Review, 29, 100309.

Bernard, R. M., Borokhovski, E., Schmid, R. F., Tamim, R. M., & Abrami, P. C. (2014). A meta-
analysis of blended learning and technology use in higher education: From the general to
the applied. Journal of Computing in Higher Education, 26(2), 87-122.

Bradley, K. (2016). Educational attainment and its impact on learning outcomes. Educational
Research Review, 10(3), 201-215.

Buthmann, A. (2019). Understanding the p-value in hypothesis testing. Six Sigma & Process
Excellence 1Q. https://www.isixsigma.com/tools-templates/hypothesis-
testing/understanding-p-value-hypothesis-testing/

Calmorin, L. P., & Calmorin, M. A. (2016). Research methods and thesis writing (2nd ed.). Rex
Book Store.

Canales, R. (2020). Challenges in assessment during blended learning. Journal of Educational
Research, 23(4), 451-465.

Candy, P. C. (2002). Knowledge navigators and lifelong learners: Producing graduates for the
information society. Higher Education Research & Development, 19(3), 261-277.

Dado, T. L. (2020). Homeschooling in the Philippines: Challenges and opportunities. Philippine
Journal of Education, 45(2), 134-150.

Deborah, L. (2015). Understanding content knowledge and pedagogy. Journal of Educational
Research, 27(2), 123-138.

Department of Education. (2015). DepEd Order No. 08, s. 2015: Policy Guidelines on Classroom
Assessment for the K to 12 Basic Education Program. Manila, Philippines: DepEd.

DLSU Research Congress. (2020). National Achievement Test performance in Araling
Panlipunan and its implications. De La Salle University Research Journal, 38(2), 155-169.

Garrison, D. R., & Kanuka, H. (2004). Blended learning: Uncovering its transformative potential
in higher education. The Internet and Higher Education, 7(2), 95-105.

Garrison, D. R., & Vaughan, N. D. (2008). Blended learning in higher education: Framework,
principles, and guidelines. San Francisco: Jossey-Bass.

Garrison, D. R., Anderson, T., & Archer, W. (2000). Critical inquiry in a text-based
environment: Computer conferencing in higher education. The Internet and Higher
Education, 2(2-3), 87-105.

This work is licensed under a Creative Commons Attribution 4.0 International License


http://creativecommons.org/licenses/by/4.0/

Difficulties of Teachers in Araling Panlipunan Under Blended Learning Modality w
DOI: https://doi.org/10.56738/issn29603986.ge02024.5.86 e Caca Patacters
1N 2960-3986 i

GEO Academic Journal Vol. 5 No. 1 — 2024 series

George, J. M. (2017). Age and its impact on teaching proficiency. Journal of Gerontology &
Geriatric Research, 6(5), 391-396.

Good, C. V., & Scates, D. V. (1972). Methodology of educational research. Appleton-Century-
Crofts.

Graham, C. R. (2013). Emerging practice and research in blended learning. In M. G. Moore
(Ed.), Handbook of Distance Education (pp. 333-350). Routledge.

Halowic, D. (2018). Reliability in research. Research Methods and Statistics.
https://researchmethodology.net/reliability-in-research/

Jayaram, K., & Dorababu, M. (2015). Effective blended instruction strategies and resources.
International Journal of Educational Technology, 19(2), 133-148.

Kebritchi, M., Lipschuetz, A., & Santiague, L. (2017). Issues and challenges for teaching
successful online courses in higher education: A literature review. Journal of Educational
Technology Systems, 46(1), 4-29.

Kerby, D. S. (2015). The simple difference formula: An approach to teaching nonparametric
correlation. Comprehensive Psychology, 4, 1-9. doi:10.2466/11.1T.4.1

Khan, S. (2016). Instructional strategies for diverse classrooms. Journal of Pedagogical
Research, 5(2), 95-110.

Kirschner, P. A., & Selinger, M. (2015). The state of e-learning. British Journal of Educational
Technology, 46(1), 1-10.

Koehler, M. J., & Mishra, P. (2009). What is technological pedagogical content knowledge?.
Contemporary Issues in Technology and Teacher Education, 9(1), 60-70.

Laporta, J., Ferreira, F., Ouellet, V., Dado-Senn, B., Almeida, A. K., De Vries, A., & Dahl, G. E.
(2020). Exploring the challenges of homeschooling during the COVID-19 pandemic.
Education in the Philippines, 37(4), 112-125.

Lesvin, R. (2016). Frequency distribution. Statistical Analysis Handbook.
https://www.statsref.com/HTML/index.html?frequency _distribution.html

Li, X., Zhang, X., & Chen, S. (2018). Designing and delivering online courses with practical
pedagogical knowledge. Journal of Online Learning Research, 4(1), 35-45.

Lucas, M. P. (2014). Innovations in teaching and learning. Teaching and Teacher Education, 31,
145-155.

Maheshwari, A. (2019). Effective use of learning resources in education. Journal of Educational
Technology, 15(3), 99-110.

Malipot, M. (2020). The effectiveness of blended learning depends on the teaching-learning
resources. Educational Journal, 34(2), 123-136.

Manalac, C. (2020). The complexities of developing quality learning materials for blended
learning. Philippine Journal of Education, 34(2), 223-238.

Mayasari, R., & Kemal, M. (2020). Assessment and evaluation in the learning process. Journal
of Education and Learning, 45(3), 256-267.

Meyer, A., Rose, D. H., & Gordon, D. (2014). Universal design for learning: Theory and
practice. CAST Professional Publishing.

Mishra, P., & Koehler, M. J. (2006). Technological pedagogical content knowledge: A
framework for teacher knowledge. Teachers College Record, 108(6), 1017-1054.

Mozelius, P., & Rydell, C. (2017). Challenges in implementing blended learning in higher
education. International Journal of Educational Technology, 12(4), 45-58.

This work is licensed under a Creative Commons Attribution 4.0 International License


http://creativecommons.org/licenses/by/4.0/

Difficulties of Teachers in Araling Panlipunan Under Blended Learning Modality w
DOI: https://doi.org/10.56738/issn29603986.ge02024.5.86 e Caca Patacters
1N 2960-3986 i

GEO Academic Journal Vol. 5 No. 1 — 2024 series

Nakpil, M. S. (2020). The role of teachers in enhancing student learning. Journal of Educational
Research and Practice, 10(2), 215-225.

Nilson, L. B., & Goodson, L. A. (2018). Online Teaching at Its Best: Merging Instructional
Design with Teaching and Learning Research. Jossey-Bass.

Pardillo, R. (2021). Development of learning resources and teachers' profile variables.
Educational Research Journal, 39(2), 210-225.

Paren, J. (2016). Comprehensive assessment methods in education. Journal of Modern Education
Review, 6(5), 350-360.

Peter, E. (2015). The ethics in qualitative health research: Special considerations. Ciéncia &
Saude Coletiva, 20(9), 2625-2630. doi:10.1590/1413-81232015209.06762015

Philippine Statistics Authority (PSA). (2017). Civil status and its implications on demographic
studies. PSA Statistical Journal, 15(2), 110-125.

Picciano, A. G. (2017). Theories and frameworks for online education: Seeking an integrated
model. Online Learning, 21(3), 166-190.

Radisson, L. (2016). The importance of mean in statistics. Statistical Methods.
https://www.statmethods.net/stats/descriptives.html

Ramos, M., Reyes, J., & Cruz, P. (2020). Designing and creating blended learning content.
Journal of Blended Learning Research, 12(3), 301-316.

Reyes, L. T. (2016). The role of teacher knowledge and skills in student achievement.
International Journal of Educational Research, 78, 67-80.

Roszak, M., & Kotodziejczak, B. (2018). Adaptation of teaching strategies for blended learning.
Education and Information Technologies, 23(5), 2199-2212.

Salazar, P. M., Cabaraban, M. T., & Garcia, J. M. (2021). Effects of blended learning on the
academic performance and motivation of Grade 11 students in a private school. Journal of
Educational Research and Innovation, 12(1), 56-72.

Sanchez, J. C. (2014). Enhancing instructional competencies of teachers. Educational
Leadership, 7(1), 45-59.

Santos, J. R. A. (2016). Cronbach’s alpha: A tool for assessing the reliability of scales. Journal of
Extension, 37(2), 1-5. https://www.joe.org/joe/1999april/tt3.php

Serrano, L. M., & Briones, A. G. (2020). The impact of blended learning on undergraduate
students' academic performance and satisfaction. Asian Journal of Education and e-
Learning, 8(2), 99-110.

Shuttleworth, M. (2014). Descriptive research design. Explorable.com.
https://explorable.com/descriptive-research-design

Simon, R. M. (2005). Teachers' competencies and difficulties in teaching. Journal of Educational
Research and Review, 3(4), 215-230.

Soriano, R. A., Soriano, J. D., & Desamito, A. R. (2020). The effects of blended learning on
reading comprehension skills of Grade 10 students. Philippine Journal of Basic Education,
33(1), 45-61.

Suegay, L. (2022). Challenges and opportunities in blended learning for Araling Panlipunan
teachers. Asian Journal of Educational Research, 12(1), 78-90.

Terra, R. (2019). Blended learning modalities in modern education. Journal of Blended Learning,
3(1), 45-60.

This work is licensed under a Creative Commons Attribution 4.0 International License


http://creativecommons.org/licenses/by/4.0/

Difficulties of Teachers in Araling Panlipunan Under Blended Learning Modality w
DOI: https://doi.org/10.56738/issn29603986.ge02024.5.86 e Caca Patacters
1N 2960-3986 i

GEO Academic Journal Vol. 5 No. 1 — 2024 series

Torio, J. D., Carumba, D. M., & Perez, R. F. (2021). Factors influencing the adoption and
implementation of blended learning in higher education institutions in the Philippines.
International Journal of Educational Technology, 10(3), 215-230.

Torp, S. (2015). Confidentiality and informed consent: Issues in research involving human
participants. Social Research Update, 25, 1-4. https://sru.soc.surrey.ac.uk/SRU25.html

Trochim, W. M. (2021). The research methods knowledge base. Research Methods Knowledge
Base. https://conjointly.com/kb/

Vaughan, N. D., Cleveland-Innes, M., & Garrison, D. R. (2013). Teaching in blended learning
environments: Creating and sustaining communities of inquiry. Athabasca University
Press.

Velonta, L. (2023). Challenges in conducting learning assessments: An analysis based on
demographic variables. Journal of Contemporary Education Studies, 45(1), 98-115.

Webb, M. (2015). Training and development in education: Concepts and practices. Journal of
Education and Training Studies, 3(2), 210-225.

Westminster, R. (2015). Online and offline assessment strategies. Assessment & Evaluation in
Higher Education, 20(4), 298-310.

Yeban, F. (2020). The evolving role of teachers in the design of learning resources. Asian
Journal of Distance Education, 15(1), 123-138.

Zamora, M. S. (2016). Problems and challenges faced by Araling Panlipunan teachers and their
impact on students' academic performance. Philippine Journal of Social Studies, 22(2),
111-129.hesis]. STI West Negros University.

Acknowledgment

This endeavor would not have been successful without the concerted effort and support
of the following personalities. Dr. Lilybeth P. Eslabon, Dean of the College of Education, Arts,
and Sciences, STI West Negros University, for extending the vision and for sharing her expertise
as chairman during the oral defense to make this study a success; Dr. Mario A. Dejlto, the
researcher's adviser who always extended his untiring guidance and assistance in the making of
this research; Dr. Mima Villanueva, Dr. Pinky Pamela Guanzon and Dr. Rey Eslabon, panel
members during the final oral defense, for the abilities and skills being shared for the realization
of this work; To the researcher's respondents, for giving their precious time and for answering
the test instrument to the best of their abilities; Sincere appreciation and gratitude to those who in
one way or another have contributed in the realization of this work. Above all, we thank the
Divine Providence for giving the Holy Spirit to enlighten the researcher at all times.

Bio-notes:
Ma. Cherry D. Lauron is a graduate of B. S. in Secondary Education, majoring in Social
Studies at Silliman University in Dumaguete City, Negros Oriental. She currently serves as the

Academic Coordinator of St. John's Wort Montessori School of Antipolo. Her research interests
are in educational supervision and administration.

This work is licensed under a Creative Commons Attribution 4.0 International License


http://creativecommons.org/licenses/by/4.0/

