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Abstract 

Teachers' instructional readiness is a critical determinant of effective teaching and meaningful 

learning outcomes, particularly amid the evolving demands of basic education. This study 

assessed the instructional readiness of teachers in one school district of a large division in 

Central Philippines during SY 2021–2022. Using a descriptive research design, the researcher 

surveyed 86 primary school teachers selected through stratified random sampling from a total of 

110. The survey instruments went through expert validation (rated 4.19, excellent) and reliability 

testing (Cronbach’s α = 0.978). Frequency counts, means, and the Mann–Whitney U test were 

the main analytical tools. Instructional readiness of primary teachers settled at a high level and 

Very High Level in key variables; reproduction of modules (HL = 4.39), content knowledge 

(VHL = 4.50), and assessment of learning (HL = 4.35.31). When teachers were grouped by age, 

older ones scored significantly higher across all three domains. Meanwhile, comparative analysis 

in all three domains, reproduction of modules, content knowledge, and assessment of learning, 

all showed a p-value less than 0.05, which bears a significant interpretation. This indicates that 

teachers demonstrated competence and efficiency as they aged, their positions elevated, and with 

several years of experience. These results point to the value of professional development 

programs that intentionally strengthen competence and instructional readiness as part of DepEd’s 

K to 12 reform agenda.  

 Keywords: Instructional readiness, assessment of learning, descriptive research, K to 12 

education 
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Introduction 

Rationale 

The sudden shift to remote and blended learning during the COVID era has underscored 

the need for teachers to be equipped and to adapt to changing educational contexts, especially in 

developing countries like the Philippines, which are continually challenged by meager resources, 

congested classrooms, and limited professional development opportunities. Deped Order 

Number 12, series 2020, otherwise known as the "Adoption of the Basic Education Learning 

Continuity  Plan for School Year 2020 - 2021 in Light of the COVID-19 Public Health 

Emergency," emphasizes the key points to continue education amid a health crisis, thus paving 

the way to the advent of distance learning, significantly exposing the teachers to an unfamiliar 

yet challenging ground. It is a notable fact that teachers across the country possess minimal 

competence and readiness as regards the implementation of the new learning scheme (Anoba & 

Cahapay, 2020). 

Instructional readiness, as used in this study, includes three important domains: first, the 

reproduction of learning modules refers to the preparation and distribution of learning modules 

to the intended learners; second, Content knowledge refers to the teachers' knowledge of the 

content or subject matter being taught. This also covers the expertise and mastery of the specified 

skills and competencies at the specified grade level. Lastly, Assessment of Learning is a set of 

instructions that teacher utilized to determine and make judgments on student achievements 

against goals and standards (Yan, 2021). Numerous local studies indicate that instructional 

readiness contributes positively to education by improving teaching performance, increasing 

learner engagement, and enhancing overall academic outcomes, making it a critical factor in 

effective instructional delivery in blended learning environments (Ramos et.al., 2025)  

Yet, despite the related evidence, relatively few studies have examined how teachers' 

instructional readiness connects to school performance in Central Philippine settings. That gap 

motivated this research. The goal was to produce findings that school leaders and program 

planners could actually use—findings grounded in the specific conditions of a district where 

tourism, farming, and fishing shape the local economy. 

Literature Review 

A broad body of literature supports the idea that teachers' instructional readiness is a 

critical determinant of effective teaching. Mehta (2020) reported that teachers generally possess 

the qualifications and skills to be considered instructionally ready to perform their teaching 

duties,, including the use of technology as an aid in the distance learning modality. Similarly, 

Cutri et al. (2020) in their study, Faculty Readiness for Online Crisis teaching, concluded that 

teachers at Brigham University possess the necessary readiness in transitioning to online 

teaching during the COVID-19 crisis. The rapid transition forced them to realign their skills and 
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competencies to meet the learning demands. Consistent with the preceding findings, Rapanta et 

al. (2021) emphasized teachers' readiness in Europe, especially in terms of content knowledge. 

Teachers were able to adapt micro-level strategies, including pedagogical strategies and teaching 

methods that bridge the distance between teachers and students, whether referring to the remote 

aspects of teaching and learning or to the transactional distance present in all learning 

environments. Local studies showed alignment of results. Gloria et al. (2017) and Pentang et al. 

(2022) found that Filipino teachers are ready to implement distance learning in the country.  

However, significant findings showed contention, such as Manisha Paliwal and Archana 

Singh (2021), who emphasized that the level of readiness of Indian teachers is insufficient to 

support the teaching-learning demands of the new educational landscape. Teachers' capacity in 

time management, competency development, and assessment of learning is also insufficient.  

Damsa et al. (2021) found results that corroborate these findings, stressing the low technical 

readiness of teachers in some Asian countries. It was found that some teachers at the school have 

been unable to use computers or Android mobile phones to carry out teaching and learning in the 

new normal, so they require special assistance and training from teachers who possess the skills 

and competence.  

Theoretical Underpinnings 

Two theories guided this study. First, Lev Vygotsky (1978) defined the Zone of Proximal 

Development as the gap between what a learner can accomplish independently and what they can 

achieve with guidance from a more knowledgeable individual, such as a teacher. According to 

Vygotsky, learning is fundamentally a social and cognitive process in which interaction and 

guided support play central roles in intellectual development. Consistently, teachers must be 

prepared and competent enough to diagnose learners’ current abilities and provide appropriate 

scaffolding strategies. A teacher who lacks readiness may either give tasks that are too easy, 

leading to stagnation, or too difficult, causing frustration. Thus, effective instructional readiness 

ensures that teaching strategies, materials, and pacing are aligned with learners' developmental 

levels, thereby maximizing learning outcomes. Secondly, Technological Pedagogical Content 

Knowledge (TPACK), Misha & Kohler (2006) posits that effective teaching requires the 

dynamic integration of three core knowledge domains: Content Knowledge (SK), Pedagogical 

Knowledge (PK), and Technological Knowledge (TK). Rather than treating these domains 

independently, TPACK emphasizes their intersection - where teachers must understand how to 

use technology to deliver subject content through appropriate pedagogical strategies. This 

framework is especially relevant to modern education, where digital tools are embedded in 

instructional processes. 
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Objectives 

The study set out to answer straightforward yet important questions. First, what were the 

teachers' ages, positions, and teaching experience? Second, what is the level of instructional 

readiness of primary teachers? Third, what is the level of instructional readiness among teachers 

when grouped by the profile variables? Fourth, the central question was whether there was a 

significant difference in the level of instructional readiness among primary teachers when 

grouped by the profile variables. 

Methodology 

Research Design 

This study employed a descriptive research design to assess the instructional readiness of 

primary teachers in the San Francisco District. The design was deemed appropriate because it 

allows for a systematic description and analysis of teachers' instructional readiness in terms of 

module reproduction, content knowledge, and assessment of learning. It also facilitated 

comparisons of responses across age, plantilla position, and teaching experience groups. The test 

of significant difference is purposely utilized to statistically explain and interpret the 

instructional readiness of primary teachers across all chosen variables.   

Locale of the Study 

The study took place in a school district within a large division in Central Philippines 

during SY 2021–2022. The district is roughly 75 miles from Cebu City and features gently 

rolling terrain, fertile land, and surrounding marine resources that support local livelihoods. The 

local economy is largely dependent on farming and fishing. Over the years, the district brought 

honor and fame to the educational landscape as a consistent awardee in academic and non-

academic competitions.  

Respondents of the Study 

Of 110 teachers across 12 schools, 86 were included in the sample. Cochran’s formula set 

the target number, and stratified random sampling with a lottery draw ensured that each school 

was proportionally represented. The final pool broke down as follows: 48 teachers aged 39 or 

younger, 38 aged 40 or older; 56 holding the position of teacher 2 or lower, 30 holding a teacher 

3 or higher; and 44 with less than 10 years of teaching experience, 42 with 10 or more years. 

Data Gathering Instrument 

A survey instrument is purposely devised to gather pertinent data. Part 1 intends to 

provide the respondent's profile, and Part 2 tends to assess the instructional readiness of primary 

teachers with the chosen three areas, namely, reproduction of modules, content knowledge, and 

assessment of learning, both containing ten line items. The instrument uses a five-point Likert 

scale ranging from Very Low Level (1) to Very High Level (5).  
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Instrument Validity and Reliability 

Three experts—an Assistant Schools Division Superintendent, a District Supervisor, and 

a School Principal, all with doctoral degrees—reviewed the instrument for face and content 

validity. Their combined rating, computed using Good and Scates’ criteria, came to 4.19 

(excellent). For reliability, the questionnaire was pilot-tested with 30 teachers in the same district 

who were not part of the actual sample. Cronbach’s Alpha returned a coefficient of 0.978, 

confirming excellent internal consistency (Bonett & Wright, 2019). 

Data Gathering Procedure and Ethics 

The researcher secured a permit from the Schools Division Superintendent. She then 

coordinated with individual school heads and personally explained the study’s purpose to each 

set of respondents before handing out the questionnaires. Participation was voluntary; every 

respondent signed an informed consent form and was assured that their identities would be 

protected through pseudonyms. Anyone could withdraw at any point without consequences. 

Once the questionnaires were returned, the data were encoded and analyzed in SPSS. 

Statistical Tools 

Means and frequency counts described the respondents’ profiles and the levels of EI and 

engagement. Because each profile variable was split into two groups, the Mann–Whitney U 

test—appropriate for ordinal data with independent samples—was used to check for significant 

differences. Spearman’s rho measured the strength and direction of the relationship between 

emotional intelligence and learner engagement. The interpretation scale ran from Very High 

(4.50–5.00) down to Very Low (1.00–1.49), with the same thresholds applied to both variables. 

Results and Discussion 

Table 1 

Profile of the Respondents 

Variables Categories f % 

Age Younger (below 40 years old) 48 55.80 

 Older (40 years old and above) 38 44.20 

Plantilla Position Lower (teacher 2 and below) 56 65.10 

 Higher (teacher 3 and above) 30 34.90 

Teaching Experience Few (below 10 years) 44 51.20 

 Many (10 years and above) 42 48.80 

 

Younger primary school teachers are the most numerous, with a frequency of 48 

(55.80%), and older teachers are in the minority, with a frequency of 38 (44.20%). This is not 
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unusual, since the Department of Education implemented a massive hiring of teachers to support 

K-12 implementation, decongest classrooms, reducereduce workload, and support learning 

recovery (Post-COVIDPost-Covid era). Seemingly, teachers occupying lower positions account 

for the majority, with a frequency of 56 or 65.10%, and those occupying higher positions account 

for 30 or 34.90%. Teaching experience follows the same pattern, with teachers with fewer years 

of experience dominating at 44 (51.20%) and the counterpart at 42 (48.80%). Consistently 

stressed by the Philippine Institute for Development Studies, the teaching workforce in the 

Philippines is characterized by a steady influx of beginning teachers, leading to the numerical 

dominance of younger educators in several school settings (PIDS, 2020).  

Table 2 

Summary of Teachers’ Instructional Readiness 

Domain Overall Mean Interpretation 

Reproduction of Modules 4.39 High Level 

Content Knowledge 4.50 Very High Level 

Assessment of Learning 4.35 High Level 

 

Teachers scored a remarkably high level in two domains and a Very High Level in one 

domain. This manifests that primary school teachers were able to adapt the trends and mechanics 

in modular learning modality (Hung, 2020), more so in the production of modules, thus 

emerging readiness, competence, and creativity of the teachers had surfaced amid the most trying 

moments in the history of formal education in the country.  

The second domain obtained the highest score of 4.50, interpreted as Very High Level, 

which significantly means primary school teachers are equipped with the necessary competence 

and skills in the discharge of their professional duties as demanded by the new educational 

landscape (Rapanta et al., 2021). 

Table 3 

Comparative Analysis of Teachers’ Instructional Readiness by Age (Mann–Whitney U Test) 

Domain Category N 
Mean 

Rank 
U p Sig. 

Reproduction of Modules Younger 48 34.50 480.00 .000 S 

 Older 38 76.95    

Content Knowledge Younger 48 37.01 600.50 .004 S 

 Older 38 51.70    

Assessment of Learning Younger 48 33.51 432.50 .000 S 

 Older 38 56.12    
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Age made a significant difference. Across all stipulated domains, older teachers 

outscored younger ones by a statistically significant margin. The widest gaps showed up in 

reproduction of modules (mean ranks of 34.50 vs. 76.95, p < .000). This simply means that older 

teachers tend to possess the instructional readiness and efficiency as compared to the younger 

counterpart. Inarguably, older teachers tend to receive more training and developmental sessions, 

thus strengthening skills that were established. Experienced teachers consistently perform better 

in instructional delivery and assessment practices compared to novice teachers (Bautista, 2021; 

Paguia, 2019).  

Conclusion 

This study set out to determine the level of instructional readiness of teachers when 

grouped and compared to the selected variables, and whether or not a significant difference 

existed between the level of instructional readiness of primary school teachers when grouped and 

compared according to the chosen variables. Generally, the answer to the first determined 

purpose is High Level, which means primary school teachers of a certain district in Central 

Philippines possess the required instructional readiness in the implementation of learning 

recovery by the Department of education. Secondly,  significant difference existed across three 

variables with a p-value of all less than 0.05, which conclusively means that the instructional 

readiness of primary school teachers is significantly affected by age, plantilla position, and 

teaching experience. The higher the age, position, and teaching experience, the better the 

instructional performance and efficiency will be.  

What should schools do with these findings? Key strategic activities per line item 

garnering the lowest score are hereby proposed for implementation; for Reproduction of 

Modules, a 3-day training workshop for teachers is designed with a title “Improving Technical 

Practices in Crafting Modules”, purposely designed to establish a standardized assurance system 

to craft modules ensuring accuracy, completeness, and alignment to MELC. For Content 

Knowledge, a 2-day training workshop entitled "Maximizing ICT Concepts and Mechanics" was 

held to improve the technical ICT competence of teachers. Lastly, Assessment of Learning, a 3-

day training workshop entitled "Contextualization Context," is designed to upskill and deepen 

teachers' conceptual understanding and assessment mechanics consistent with DepEd standards.  

Acknowledgment 

 The researcher owes her deepest thanks to her adviser, Dr. Dennis Q. Canete, whose 

patience and expertise carried this work from concept to completion. She is grateful to the panel 

members—Dr. May Bautista, Dr. Leni Francisco, and Dr. Rey Eslabon—for their sharp 

feedback, and to Dean Lilybeth Eslabon for her steady leadership. Thanks also go to Dr. Senen 

https://doi.org/10.56738/issn29603986.geo2026.7.198
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/


Instructional Readiness of Primary Teachers: Basis For an Intervention Plan 

DOI: https://doi.org/10.56738/issn29603986.geo2026.7.198 

   
GEO Academic Journal Vol. 7 No. 3 – 2026 series  

 

 

 

This work is licensed under a Creative Commons Attribution 4.0 

International License. 

Priscillo P. Paulin, Division Superintendent of Cebu Province; Mr. Eduardo T. Lasala, District 

Supervisor; and the school heads and teachers of San Francisco District, who gave their time and 

trust. Above everything, the researcher thanks Almighty God, her husband Yzel, her daughter 

Yzabelle, and her family, whose love and sacrifice made this journey possible. 

Conflict of Interest 

 The author has no conflict of interest to declare. No financial support, personal 

relationship, or professional affiliation influenced the design, conduct, analysis, or reporting of 

this study. 

 

References 

Andersson, Mira & Boateng, Kofi & Abos, Pro. (2024). Validity and Reliability: The extent to 
which your research findings are accurate and consistent.  

Baum, Sandy & Cunningham, Alisa & Tanenbaum, C. (2018). Educational Attainment: 

Understanding the Data. Change: The Magazine of Higher Learning. 47. 18-27. 

10.1080/00091383.2015.1089755.  

Best, J.W. and Kahn, J.V. (2016). Research in Education, Prentice. 

Bezanson, C. (2018). Teaching Experience and Teacher Effectiveness. International Studies and 

School Government and Society. Birmingham Press. 

Bilbao, P. (2019). The Teaching Profession. Fourth Edition. Lorimar Publishing, Inc., 776 

Aurora Boulevard, Corner Boston St., Cubao, Quezon City. 

Brooks, D. C., & Grajek, S. (2020). 2020 EDUCAUSE Horizon report: Teaching and learning 

edition. EDUCAUSE. https://www.educause.edu/horizon-report-teaching-and-learning-
2020 

Bruggeman, B., Tondeur, J., Struyven, K., Pynoo, B., Garone, A., & Vanslambrouck, S. (2020). 

Experts speaking: Crucial teacher attributes for implementing blended learning in higher 

education. The Internet and Higher Education, 48, 100772. 

https://doi.org/10.1016/j.iheduc.2020.100772 

Calimlim, J. D., De Guzman, M.F. D., & Villalobos, R. N. (2021). Alternative Learning Delivery 

Modalities (ALDM) of Secondary Social Studies Teachers: Addressing the n Teaching 

Pedagogies. American Journal of Humanities and Social Sciences Research (AJHSSR), 5 

(6) 90-99. 

Castroverde, Felicisimo & Acala, M. (2021). Modular distance learning modality: Challenges of 
teachers in teaching amid the COVID-19 pandemic. International Journal of Research 

Studies in Education. 10. 10.5861/ijrse.2021.602.  

Corpuz, B. B. (2020). Principles of Teaching 1. Lorimar Publishing Inc., 776 Aurora Boulevard, 

Corner Boston St., Cubao, Quezon City. 

Cutri, R., Mena, J., & Whiting, E. (2020). Faculty readiness for online crisis teaching: 

transitioning to online teaching during the COVID-19 pandemic. European Journal of 

Teacher Education. 43. 523–541. 10.1080/02619768.2020.1815702.  

https://doi.org/10.56738/issn29603986.geo2026.7.198
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.educause.edu/horizon-report-teaching-and-learning-2020
https://www.educause.edu/horizon-report-teaching-and-learning-2020
https://doi.org/10.1016/j.iheduc.2020.100772


Instructional Readiness of Primary Teachers: Basis For an Intervention Plan 

DOI: https://doi.org/10.56738/issn29603986.geo2026.7.198 

   
GEO Academic Journal Vol. 7 No. 3 – 2026 series  

 

 

 

This work is licensed under a Creative Commons Attribution 4.0 

International License. 

Damsa, C., Langford, M., Uehara, D., & Scherer, R. (2021). Teachers’ agency and online 

education in times of crisis. Computers in Human Behavior, 121, 106793. 
https://doi.org/10.1016/j.chb.2021.106793.  

DepEd Order No. 08, s. 2015. Policy Guidelines on Classroom Assessment for the K to 12 Basic 

Education Program (BEP). Department of Education, DepEd Complex, Meralco Avenue, 

Pasig City 1600. 

Deped Order No. 12, s. 2020. Adoption of the Basic Education Learning Continuity Plan for 

School Year 2020-2021 in Light of the COVID-19 Public Health Emergency. DepEd. 

Deped Order No. 36 s, 2021. Guidelines on the Conduct of Remedial and Advancement Classes 

During Summer 2021. DepEd. 

DepEd Order No. 42, s. 2017. National Adoption and Implementation of the Philippine 

Professional Standards for Teachers. DepEd. 

Dikalova, M.V. (2013). Professional readiness of teachers for distance learning of children with 
disabilities.  Vestnik  Adygeyskogo  gosudarstvennogo universiteta, 1 (112), 10-15. 

https://cyberleninka.ru/article/n/professionalnaya-gotovnost-uchiteley-k-

osuschestvleniyu-distantsionnogo-obucheniya-detey-s-ogranichennymi-

vozmozhnostyami-zdorovya [in Russian]. 

Fuad, M., Ariyani, F., Suyanto, E., Shidiq, A. S. (2020). Exploring Teachers' TPCK: Are 

Indonesian Language Teachers Ready for Online Learning during the COVID-19 

Outbreak?. Universal Journal of Educational Research, 8(11B), 6091–6102. DOI: 

10.13189/ujer.2020.082245. 

Ghanad, A. (2023).  An Overview of Quantitative Research Methods. International Journal of 

Multidisciplinary Research and Analysis. 06 (08) 3794–3803. 10.47191/ijmra/v6-i8-52. 
Gloria, G., et al., (2017). The Key to Effective Classroom Management. University of Santo 

Tomas Publishing House (USTPH), G/F Beato Angelico Bldg., University of Santo 

Tomas Campus, España Blvd., Sampaloc, Manila 1008. 

Guiaselon, B. U., Luyugen-Omar, S., Mohamad, H. A., Sinsuat, D.R.R. S., Samson, C. D., 

Maidu, N. U., Maguid, N. P. (2022). Mismatch of Teachers’ Qualifications and Subjects 

Taught: Effects on Students’ National Achievement Test. Psych Educ, 6: 573–590, 

doi:10.5281/zenodo.7494892, ISSN 2822-4353 

Hernandez, J. P. (2021). Teachers’ preparedness and challenges in the implementation of 

distance learning in public secondary schools during the COVID-19 pandemic 

(Unpublished master’s thesis). Philippine Normal University. 

Hilmi, H. & Summiyani, S. (2023). Implementation of Active Learning Strategies. Journal of 
Curriculum and Pedagogic Studies (JCPS). 2. 23–31. 10.30631/jcps.v2i1.1778.  

Howard, S. K., Tondeur, J., Siddiq, F., & Scherer, R. (2020). Ready, Set, Go! Profiling Teachers’ 

Readiness for Online Teaching in Secondary Education. Technology, Pedagogy and 

Education, 30, 141–158. 

https://doi.org/10.1080/1475939x.2020.1839543 

Hung, M. L. (2020). Teacher readiness for online learning: Scale development and teacher 

perceptions. Interactive Learning Environments, 28(1), 1–14. 

https://doi.org/10.1080/10494820.2018.1558253 

https://doi.org/10.56738/issn29603986.geo2026.7.198
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.edutopia.org/article/key-effective-classroom-management
https://www.edutopia.org/article/key-effective-classroom-management
https://www.edutopia.org/article/key-effective-classroom-management
https://www.edutopia.org/article/key-effective-classroom-management
https://www.edutopia.org/article/key-effective-classroom-management
https://doi.org/10.1080/1475939x.2020.1839543
https://doi.org/10.1080/10494820.2018.1558253


Instructional Readiness of Primary Teachers: Basis For an Intervention Plan 

DOI: https://doi.org/10.56738/issn29603986.geo2026.7.198 

   
GEO Academic Journal Vol. 7 No. 3 – 2026 series  

 

 

 

This work is licensed under a Creative Commons Attribution 4.0 

International License. 

Iglesias-Pradas S, Hernández-García Á, Chaparro-Peláez J, Prieto JL. (2021). Emergency remote 

teaching and students' academic performance in higher education during the COVID-19 
pandemic: A case study. Computers in Human Behavior. 119:106713. doi: 

10.1016/j.chb.2021.106713. 

Kaur, K. (2020). Teachers’ readiness to use e-learning in teaching and learning: A study of 

assessment practices. International Journal of Education and Development Using 

Information and Communication Technology, 16(2), 140–153. 

König, Johannes & Jäger-Biela, Daniela & Glutsch, Nina. (2020). Adapting to online teaching 

during COVID-19 school closure: teacher education and teacher competence effects 

among early career teachers in Germany. European Journal of Teacher Education. 43. 

10.1080/02619768.2020.1809650.  

Kukulska-Hulme, A. (2019). Will mobile learning change language learning? ReCALL, 31(2), 

157–165. https://doi.org/10.1017/S0958344019000028 
Leo'n-Mantero, C., Casas-Rosal, J.C., Pedrosa-Jesús, C., Maz-Machado, A. (2020). Measuring 

attitude towards mathematics using Likert scale surveys: The weighted average. PLoS 

ONE 15(10): e0239626. https://doi.org/10.1371/ journal.pone.0239626 

Loyd, G. & Koenig, H. (2008). Assessment for Learning. International anesthesiology clinics. 

46. 85–96. 10.1097/AIA.0b013e31818623df. 

Lucas, et al., (2018). Motivating Learners to Achieve Success.  Unlimited Books Library 

Services & Publishing Inc, Room 215, Intramuros Corporate Plaza Building, Cabildo 

corner Recoletos St., Intramuros, Manila, Metro Manila. 

Lucenario, John & Yangco, R. & Punzalan, A. & Espinosa, A. (2020). Pedagogical Content 

Knowledge-Guided Lesson Study: Effects on Teacher Competence and Students’ 
Achievement in Chemistry. Education Research International. 1-9. 

10.1155/2016/6068930.  

Lumampenet, M. B. (2021). Instructional readiness of teachers in the implementation of 

modular distance learning in Pagulangan District, Maguindanao (Unpublished master’s 

thesis). Mindanao State University. 

Maile, C. A., & Cooper, M. S. (2018). The CIMC guide to developing modules for self-paced 

learning: A handbook for teachers. Oklahoma: Oklahoma Department of Career and 

Technology Education, Curriculum and Instructional Materials Center (CIMC). 

Mananay, J., Alda, R., & Delos Santos, M. S. (2022). Glimpses of Teaching in the n: Changes, 

Challenges, and Chances. International Journal of Learning, Teaching and Educational 

Research, 21 (4). https://doi.org/10.26803/ijlter.21.4.16 
Martin, F., Budhrani, K., & Wang, C. (2019). Examining faculty perception of their readiness to 

teach online. Online Learning Journal, 23(3), 97–119. 

https://doi.org/10.24059/olj.v23i3.1555 

Mehta, P. (2021). Teachers' readiness to adopt online teaching amid COVID-19 lockdown and 

perceived stress: pain or panacea?. Corporate Governance: The International Journal of 

Business in Society. ahead-of-print. 10.1108/CG-09-2020-0385.  

Merriam-Webster Dictionary, Springfield, Massachusetts, USA, 2017 

https://doi.org/10.56738/issn29603986.geo2026.7.198
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1017/S0958344019000028
https://www.businesslist.ph/company/299735/unlimited-books-library-servicespublishing-inc
https://www.businesslist.ph/company/299735/unlimited-books-library-servicespublishing-inc
https://www.businesslist.ph/location/manila
https://www.businesslist.ph/state/metro-manila
https://doi.org/10.24059/olj.v23i3.1555


Instructional Readiness of Primary Teachers: Basis For an Intervention Plan 

DOI: https://doi.org/10.56738/issn29603986.geo2026.7.198 

   
GEO Academic Journal Vol. 7 No. 3 – 2026 series  

 

 

 

This work is licensed under a Creative Commons Attribution 4.0 

International License. 

Nedamo, R. S., & Pineda, A. M. (2023). Instructional readiness and coping strategies of 

teachers in Negros Island during the implementation of distance learning (Unpublished 
master’s thesis). Negros Oriental State University. 

Oti, E. U., Olusola, M. O., & Esemokumo, P. A. (2021). Statistical Analysis of the Median Test 

and the Mann-Whitney U Test. International Journal of Advanced Academic Research. 

7(9). 

Osaadayi, S. A. (2019). Teachers’ content knowledge and instructional competence in literacy 

education. International Journal of Education and Literacy Studies, 7(2), 45–53. 

https://doi.org/10.7575/aiac.ijels.v.7n.2p.45 

Osadchyi, V., Valko, V., Kuzmich, L., & Abdullaeva, N. (2022). Research on the impact of 

specialized STEM education on later education choices. Ukrainian Journal of 

Educational Studies and Information Technology. 10. 57–68. 10.32919/uesit.2022.02.05.  

Paliwal, M. & Singh, A. (2021). Teacher Readiness for Online Teaching-Learning during 
COVID-19 Outbreak: A Study of Indian Institutions of Higher Education. Interactive 

Technology and Smart Education, 18 (3) 403–421. 

Pentang, J. T., Perez, D. R., Cuanan, K. H., Recla, M. B., Dacanay, R. T., Bober, R. M., dela 

Cruz, C. E., Egger, S. P., Herrera, R. L., Illescas, C. M., Salmo, J. M., Bucad, M. L., Jr., 

Agasa, J. V., Abaca, N. A. (2022). Tracer Study of Teacher Education Graduates of 

Western Philippines University - Puerto Princesa Campus: Basis for Curriculum Review 

and Revision. International Journal of Multidisciplinary: Applied Business and 

Education Research. 3(3), 418 – 431. doi: 10.11594/ijmaber.03.03.12  

Picciano, A. G. (2019). Blending With Purpose: The Multimodal Model. Online Learning, 13(1). 

https://doi.org/10.24059/olj.v13i1.1673 
Rapanta, C., Botturi, L., Goodyear, P. et al. (2021). Balancing Technology, Pedagogy and the n: 

Post-pandemic Challenges for Higher Education. Postdigit Sci Educ 3, 715–742. 

https://doi.org/10.1007/s42438-021-00249-1 

Räsänen, Joona. (2021). Age and aging: What do they mean?. Ratio. 34. 33-43. 

10.1111/rati.12284.  

Salandanan, G. (2020). Teaching and the teacher: A multidisciplinary approach to effective 

instruction. Lorimar Publishing. 

Santillan, V. O. (2016). Classroom Management Practices and Learners’ Academic 

Performance: Basis for Enhancement Program. STI West Negros University, Bacolod 

City, Philippines. 

Segal, D. & Coolidge, F. (2018). Reliability. 10.4135/9781506307633.n683.  
Sequeira, A. H. (2017). Introduction to Concepts of Teaching and Learning. SSRN. 

10.2139/ssrn.2150166.  

Singh, V., & Thurman, A. (2019). How many ways can we define online learning? A systematic 

literature review of definitions of online learning (1988–2018). American Journal of 

Distance Education, 33(4), 289–306. https://doi.org/10.1080/08923647.2019.1663082 

Sousa (2017). Toward a Conception of Culturally Responsive Classroom Management. 

International Education Studies. Amazon Publishing 

https://doi.org/10.56738/issn29603986.geo2026.7.198
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.7575/aiac.ijels.v.7n.2p.45
https://doi.org/10.24059/olj.v13i1.1673
https://doi.org/10.1007/s42438-021-00249-1
https://doi.org/10.1080/08923647.2019.1663082
https://www.questia.com/library/journal/1G1-112127323/toward-a-conception-of-culturally-responsive-classroom


Instructional Readiness of Primary Teachers: Basis For an Intervention Plan 

DOI: https://doi.org/10.56738/issn29603986.geo2026.7.198 

   
GEO Academic Journal Vol. 7 No. 3 – 2026 series  

 

 

 

This work is licensed under a Creative Commons Attribution 4.0 

International License. 

Wawan, Wahyuddin. (2017). Headmaster Leadership and Teacher Competence in Increasing 

Student Achievement in School. International Education Studies. 10. 215-215. 
10.5539/ies.v10n3p215.  

 

 

 
Wang, H., Hall, N. C., & Taxer, J. L. (2021). Antecedents and consequences of teachers’ emotional labor: 

A systematic review. Educational Psychology Review, 33(4), 1–36. 

Xu, A., Hafen, C. A., & Allen, J. P. (2023). The role of teacher–student relationships in student 

engagement. School Psychology Review, 52(1), 1–15. 

Zinsser, K. M., Zulauf, C. A., & Vinoadharen, N. Das. (2022). Utilizing social-emotional learning 

supports to address teacher stress. Journal of Applied Developmental Psychology, 6 

 

1, 33–42. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

   

   

 

https://doi.org/10.56738/issn29603986.geo2026.7.198
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

